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l. Introduction

This Professional Development Plan for the Guilderland Central School District describes a
vision for adult learning that is collaborative, continuous, embedded in daily practice and focused:
on student achievement. This model builds on and strengthens the successes already evident in
the district. We strive to strengthen this culture that supports adult learning by providing a
framework that affords every educator an opportunity to enrich his/her practice.

Throughout this document, we reference the ultimate goal of professional development:
improved student learning. While being mindful of that core purpose, it is important to
acknowledge the additional benefits of this comprehensive professional development plan:

improving job satisfaction

improving our ability to recruit and retain new educators

increasing our knowledge of innovative practices

meeting the NYSED requirements for professional development planning
promoting shared decision-making and inclusive leadership

The scope of professional development (PD) in Guilderland will not be limited to attending a
workshop or participating in a seminar with a visiting expert. Professional development will
consistently be an ongoing process that involves sustainable improvement in student learning
and instructional practices. This requires evaluation of student performance and teacher self-
assessment, identifying possible courses of action, testing new approaches, assessing results
and then beginning the process anew. This work is best done with colleagues and not alone,
because each of us is limited by our own perception of the problem and knowledge of possible
solutions.

Although professional development can be defined in a number of different ways, we prefer the
description Judith Warren Little gives in an article entitled “Organizing Schools for Teacher
Learning”. Little describes professional development as “a focus on and responsibility for student
learning and the formation of professional community inside and outside the school” (1996, p.1).

Linda Darling-Hammond and Milbrey W. McLaughlin define professional development as
“deepening teachers’ understanding about the teaching/ learning process and the students they
teach,” which “must begin with pre-service education and continue throughout a teacher’s
career.” They state that “effective professional development involves teachers both as learners
and teachers, and allows them to struggle with the uncertainties that accompany each role”
(1996, p. 203).

In the Guilderland Central School District, our approach to professional development is to make
certain that all educators have the best possible skills, content knowledge, and preparation for
teaching. The needs of learners in the twenty-first century demand innovative, progressive, and
cutting-edge instruction. As such, the quality of our professional development programs are
influenced by a variety of factors. The National Staff Development Council recognizes these
variables as the essential standards for professional development in education. The standards
are:



CONTEXT

Learning Communities: Staff development that improves the learning of all students organizes adults
into learning communities whose goals are aligned with those of the school and district.

Leadership: Staff development that improves the learning of all students requires skillful school and
district leaders who guide continuous instructional improvement.

Resources: Staff development that improves the learning of all students requires resources to support
adult learning and collaboration.

PROCESS

Data-Driven: Staff development that improves the learning of all students uses disaggregated student
data to determine adult learning priorities, monitor progress, and help sustain continuous improvement.

Evaluation: Staff development that improves the iearning of all students uses multiple sources of
information to guide improvement and demonstrate its impact.

Researched-Based: Staff development that improves the learning of all students prepares educators
to apply research to decision making.

Design: Staff development that improves the learning of all students uses learning strategies
appropriate to the intended goal.

Learning: Staff development that improves the learning of all students applies knowledge about
human learning and change.

Collaboration: Staff development that improves learning of all students provides educators with the
knowledge and skills to collaborate.

CONTENT

Equity: Staff development that improves the learning of all students prepares educators to understand
and appreciate all students, create safe, orderly, and supportive learning environments, and hold high
expectations for students’ academic achievement.

Quality Teaching: Staff development that improves the learning of all students deepens educators’
content knowledge, provides them with research-based instructional strategies to assist students in
meeting rigorous academic standards, and prepares them to use various types of classroom
assessments appropriately.

Family Involvement: Staff development that improves the learning of all students provides educators
with knowledge and skills to involve families and other stakeholders appropriately.

Quality professional development is a dynamic and fluid process. If appropriate structures are in
place (context), a variety of best practices (processes) are used, and appropriate knowledge and skill
acquisition are occurring (content), then professional development will impact student achievement.



Il. New York State Education Department Regulations and Requirements

This Professional Development Plan meets the requirements of the 100.2 (dd) Regulations of the
State of New York. The purpose of this plan is to improve student learning by providing meaningful,
focused, professional development opportunities that are aligned with the Learning Standards of New
York State (NYS). Additionally, public school districts are required to have a professional
development plan which describes how it will provide all of its teachers, teaching assistants and long-
term substitute teachers with substantial professional development opportunities and how it will
provide its professional certificate holders with opportunities to maintain such certificates in good
standing based upon successfully completing 175 hours of professional development for teachers
and 75 hours for teaching assistants every five years.

lll. Philosophy

The purpose of the Guilderland Central School District's professional development plan is to improve
the quality of teaching and learning, and to directly align this plan with our continued commitment to
putting students first, professionalism, instructional technology, respect for all, high expectations,
learning standards, and shared decision-making. Professional development is a multi-faceted,
information-based process that is strategically planned to provide individual, school and district
solutions to targeted areas in need of improvement or strengthening. Our professional development
program is intentionally designed to build skills and capacities for improvement through
comprehensive and ongoing learning. We believe that sound and practical professional development
programs are positive links to establishing effective instructional practices that will enhance the
knowledge of curriculum content, design and delivery.

Research in the field of education and professional development has revealed a series of
characteristics and practices observed in exemplary programs. These principles focus a school
district’s attention and resources on professional development strategies for improving student
learning and achievement. In addition, there are a variety of conditions that are salient when
implementing sound and effective professional development programs. As such, professional
development in Guilderland will:
o reflect a commitment to ongoing and continuous professional development that is based on
the analyses of multiple sources of data
¢ include sufficient time and follow up support provided to staff to master new content and
strategies
e ensure that content of professional development focuses on what students need to know and
be able to do and is explicitly linked to the effect on student learning
¢ make certain that content of professional development will provide opportunities to gain an
understanding of the theory underlying the knowledge (context) and skills being learned
¢ support the implementation of best practices as evidenced by research
provide both a focus on instructional repertoire and content-specific skills. Instructional
improvement requires that teachers possess a deeper understanding of both their academic
disciplines and of specific pedagogical approaches
e impart opportunities to explore, question, and debate in order to integrate new ideas into
classroom practice



e maintain a differentiated and developmental approach to meet individual and district needs
relating to the teaching and learning process

¢ involve teachers in the identification of what they need to learn and in the development of the
learning experiences in which they will be involved

¢ include the use of flexible times and models are essential for successful implementation of
professional development

Although professionals in Guilderland are continually improving their craft and honing their skills
through their own self-improvement efforts, systemic change and growth requires collective and
sustained efforts. Our comprehensive professional development plan promotes student achievement
by providing learning opportunities for staff that is aligned with major school and/or district goals
identified through regular needs assessments and a professional development planning process.
The professional development planning process is:

1. Identify school/district educational goals

Review existing educational goals for state, district and schools

Analyze student achievement data: past, present, projected trends

Diagnose areas of student need

Establish improvement with measureable goals expressed in terms of desired outcomes
and within the context of the learning standards and district’s priorities whenever
possible

2. Plan for implementation

Outline flexible and integrated professional development strategies and activities that
address the needs as identified through school and district goals

Identify sources of expertise to assist with identified needs and goals

Select Pd content and process at each level (district, school, team, or individual)
Identify sources and uses of financial resources

3. Implement professional development strategies

Integrate learning models that provide choice, differentiated learning, sustained
collaboration and ongoing support

Incorporate best practices into teaching, learning and leadership

Identify critical factors for successful implementation

4. Monitor progress

Identify success measures for professional development activities
Identify data sources and gathering method for each measure
Plan for articulation of findings

Keep records of PD implementation, participation and feedback
Administer feedback surveys and collectively analyze results



IV. Needs Assessment

As part of the ongoing professional development planning cycle, the Guilderland Central School
District reviews multiple sources. The following items are analyzed annually to determine the focus
and content of the professional development plan:

Student Achievement Data
e School Report Card
NYS and District Assessments (e.g., 3-8 testing and Regents exams)
NYSTART Reports and Analysis Tools
Disaggregated Student Achievement Data
Report Cards
VADIR Reports
Supervisor and Department Data Analyses and Recommendations
Counseling and Social Work Records
Student Attendance and Discipline reports
Graduation and Drop-out Rates
Special education Identifications and Annual Reviews
NYS Learning Standards
College Placement Rates
Academic Intervention Services Record
Fountas and Pinnell Elementary Benchmark Reading Assessments
College Boards (AP, SAT)

Surveys

Professional Development Needs Assessment Survey via MyLearningPlan
Professional Development Evaluation/Feedback Surveys

Olweus Bullying Survey

Pride Survey

Safe and Respectful Schools Committee Community Perception Surveys

Additional Data Sources
e BEDS Data
Longitudinal Student Performance Data
Teacher Retention and Turnover Rates
Professional Performance Reviews and Observations/Evaluations
Program Evaluations
Feedback from Curriculum and Building Cabinets
SED Regulations and Mandates
Mentor Program Evaluations



2011 GCSD Staff Development Needs Assessment

Question #1
Please indicate the school(s) in which you work.

Altamont Elementary School 12%
Lynnwood Elementary School 10%
Guilderland Elementary School 15%
Pine Bush Elementary School 10%
Westmere Elementary School 9%
Farnsworth Middle School 16% K

pistrict office 2% D 4

Guilderland High School 26%

6/27/2011

# District Wide Users Responding = 201

Question #2
What is your position?

Teacher 66%

Administrator 6%
Teaching Assistant 17%
School Psychologist 1%
Social Worker%
School Counselor 0%
Special Education/Related Service Provider 9%
Library Media Specialist 4%
Other 4%
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# District Wide Users Responding = 201 6/2¢2011

Question #3
How long have you been employed by the Guilderland Central School District?

Less than 1 year 6%
1-3years 15% Edl
4-7 years 24% _
8A2years 25%
13-18 years 1%
19-24years 10%
25 years or more 2% Bl 4
# District Wide Users Responding = 201

6/2¢/2011




Question #4
Instruction: Please indicate which instructional topics may be of interest to you: (check all that are of interest)

Inquiry-based Learning 5%

Project-based learning 4% m
Teaching the Gifted and Talented 2%
Differentiated Instruction 11% RLUE

Emotional Intelligences 5%

-—

Clazs/Morning Meetings 2%
Multiple Intelligences 5%

o
F

Brain Research & Ingtruction

Technology Skills/Basic Computing

Advanced Technology Applications (i.e. Blackboard wikie blogs Elmos...
Curriculum Mapping

N © @
F FF

]
+F

Cooperative Learning

2

wML\‘ga.’a&H&.’;m&w'-
oy ENg Ay N Y =3 b= ~Eal=l=f=01%

Integrating Digciplines

-y
F

Co-Teaching
Using Data for Planning and Instruction 4%

-

Literacy Strategies 8%

Reading and Writing in the Content Areast%
Teaching English Language Learners 3%
Response to Intevention (Rtl) 8%

# District Wide Users Responding = 201 672772011

Question #5
Learning Environment: Please indicate which topics may be of interest to you: (check all that are of interest)

Anti-Bullying Programs and Strategies 14%
Intergroup Confliet Prevention (e.g. NCBI) Clagsroom Management 11%
Crigis Intervention 11% m

Behavior Management 27%
Motivation and Learning 37%

# District Wide Users Responding = 201 6/272011




Question #6
Assessment: Please indicate which topics may be of interest to you (check all that are of interest)

Grading Systems & General Assessment Practices 10%
Data Informed Instruction 14% [l
Summative Asseszment Practices 6%

Questioning Techniques 20% _
Developing Modified Assessments 15%
Developing Quality Assessments 14%
Formative Asgessment Strategies 13%
Standards-Based Grading 7%

# District Wide Users Responding = 201 6/27/2011

Question #7
Communication & Professionalism: Please indicate which Topic may be of interest to you: (check all that

apply)

Dealing with Challenging People 21%

Communication with GCSD Stakeholders (Parent conferences Open House... 8%
Teaming 11%
Collaborative Instructional Practices 24%

Peer Coaching 7%

B IS B-E B A 1=
- =N RE.B e N E

Stress management 16% L&l
Active Listening 11% R&

# District Wide Users Responding = 201 6/2¢72011

Question #8
In what ways would you like to see professional development presented? (Select your top 3 preferred models)

online 13%
Informal study groups or learning communities 22%

CoachingMentoring 40% Ll

Traditional face-to-face workshop 20% Mild
Book study groups 10% 3
Speaker/iLecture %%

Model Lessons/Peer Observation 13% [
Action Research 3%

# District Wide Users Responding = 201 6222011




V. Goals and Implementation Plans for 2011-2012 Professional Development

The following professional development goals and objectives have been identified for the 2011-2012
school year. The data collected, generated and analyzed by the Guilderland Central School District
in conjunction with district and school level plans will support the goals, objectives, strategies,
activities, and evaluations of this professional development Plan.

The district goals and each of the objectives designed to achieve such goals (all of which are detailed
on subsequent pages) were identified through completion of needs assessments, using
MyLearningPlan survey tools, as described previously. Additionally, recurring and ongoing annual
commitments to professional development are noted.



Goal #1: Align programs practices with Race To The Top Requirements, including Common
Core Learning Standards for English Language Arts and Literacy in History/Social Studies,
Science, and Technical Subjects and for Mathematics, Annual Professional Performance

Review (APPR), and data-driven decision making.

Objective 1.1: Train instructional leaders and faculty in all frameworks, practices, and requirements

of the NYS Common Core Learning Standards.

Essential Question: How can common learning standards are used to inform instruction and develop
in all students the literacy and numeracy skills and understandings required for college and career
readiness in multiple disciplines?

Activities and Strategies
o Revise curricula and programs for alignment to NYS P-12 Common Core Learning Standards
for ELA/Literacy and Mathematics
¢ Provide training and support for implementation of NYS P-12 Common Core Learning
Standards for ELA/Literacy and Mathematics

Action Plan

Inputs

Evidence

Responsibility

Timeline

Create awareness,
fluency and develop a
common language
supporting common
core implementation

Communication Artifacts-
(meeting agendas, minutes,
materials, online
collaborations, guidance
documents, etc.)
Observation and feedback
surveys and notes

Assistant Superintendent for
Instruction, Building and
Assistant/House Principals,
Instructional Administrators,
Curriculum Cabinets, Coord. for
Elem Programs and Staff Dev.,
Data Coordinator, BOCES Network
Team

Fall 2011

Assess capacity for
full implementation of
common core and
develop action plan to
ensure successful
transition for 2012-13
school year

Communication Artifacts
(meeting agendas, minutes,
materials, etc.)

Survey results from teacher,
administrators to confirm
increased, accurate
awareness of changes
required to implement
Common Core

Assistant Superintendent for
Instruction, Building and
Assistant/House Principals,
Instructional Administrators,
Curriculum Cabinets, Coord. for
Elem Programs and Staff Dev.,
Data Coordinator, BOCES Network
Team

Summer 2011- February,

2012

Introduce to all faculty
Common Core aligned
curricula, instructional
models and
modules/units

Curriculum documents/maps
aligned with common core and
inclusive of aligned
units/modules for
implementation

Assistant Superintendent for
Instruction, Building and
Assistant/House Principals,
instructional Administrators,
Curriculum Cabinets, Coord. for
Elem Programs and Staff Dev.,
Data Coordinator, BOCES Network
Team

Summer 2011- Spring
2012,

NSDC Standards Alignment

Context
e Resources

¢ Learning Communities

¢ Leadership

GCSD Professional Growth and Evaluation Domain

e Instruction

e Assessment

e Communication
o Professionalism




Process

e Research-Based

e Data-Driven

e Learning

e Evaluation

e Collaboration
Content

* Quality Teaching

Objective 1.2: Annual Professional Performance Review: Train instructional leaders and faculty in

implementation of new performance evaluations.

Essential Question: How can annual professional performance reviews (APPR) and evidence of
student learning be utilized to sustain professional growth and maximize student achievement?

¢ Provide training for teachers and evaluators on evidence-based observation
o Develop and/or adopt NYS approved rubrics for classroom observations

Activities and Strategies
¢ Revise local APPR plans and tools to align with NYS Education Law §3012-c and the
Commissioner’s Regulations

¢ Provide training and calibration for rater reliability and utilization of adopted rubrics for

evaluation

Action Plan

Inputs

Evidence

Responsibility

Timeline

Research and develop
local APPR plans and
tools to align with NYS
Education Law §3012-c
and the Commissioner’s
Regulations

*Collective Bargaining
required to identify some
procedures for APPR

Communication Artifacts-
(meeting agendas, minutes,
materials, guidance
documents, etc.)
Observation and feedback
surveys and notes

Revised bargaining
agreements/contracts

Superintendent of Schools,
Assistant Superintendents for
Instruction and Human resources,
Building Principals, BOCES
Network Team, GTA Leadership

Summer 2011-TBD

Create awareness,
fluency and common
language in the use of
evidence-based
evaluation

Communication Artifacts
(meeting agendas, minutes,
materials, guidance
documents, etc.)

Reports for School and
District Administration

Superintendent of Schools,
Assistant Superintendents for
Instruction and Human resources,
Building Principals, BOCES
Network Team, GTA Leadership

Fall 2011

Introduce to all faculty
and principals all
changes to APPR tools
and procedures

Evaluations to confirm
understanding of new
requirements, tolls and
procedures

Periodic Surveys of faculty
and evaluators to establish
evidence of knowledge and
application of new APPR

Superintendent of Schools,
Assistant Superintendents for
Instruction and Human resources,
Building Principals, BOCES
Network Team, GTA Leadership

Fall 2011




NSDC Standards Alignment

Context

Leadership
Learning Communities
Resources

Process
e Data-Driven
e Evaluation

¢ Research-Based

e Learning
e Collaboration
Content

e Quality Teaching

GCSD Professional Growth and Evaluation Domain

e Instruction

e Learming Environment
e Assessment

e Communication

»  Professionalism

Objective 1.2: School-Based Inquiry Teams: Provide training for and manage the implementation

of School-Based Inquiry Teams performing analyses for data-informed instruction.

Essential Question: How can local and NYS student assessment data are effectively utilized by
collaborative teams to inform instruction and maximize student learning?

Activities and Strategies
e Establish School-Based Inquiry Teams and processes for ongoing and collaborative review of
student assessment data
o Provide training for teachers and leaders on effective assessment practices, data collection and
analysis, and data-informed instruction and decision making
e Provide training and support for timely and effective use of data systems (local and NYS)

Action Plan

Inputs

Evidence

Responsibility

Timeline

Assess the readiness
and quality of each
school's implementation
of data-informed
instruction and decision
making

Communication Artifacts-
(meeting agendas, minutes,
materials, guidance
documents, etc.)

School
Readiness/preparedness
surveys/documents

Superintendent of Schools,
Assistant Superintendents for
Instruction, Building Principals,
BOCES Network Team,
Instructional Administrators,
Curriculum and Building Cabinets

Fall 2011

Create awareness,
fluency and common
language in the use of
inquiry and data-
informed instruction

Communication Artifacts
(meeting agendas, minutes,
materials, guidance
documents, etc.)

Surveys results to reflect an
increased and accurate
awareness of the key
drivers of Inquiry/data
Driven instruction

Observation/feedback notes
for principals and district
administrators

Superintendent of Schools,
Assistant Superintendents for
Instruction, Building Principals,
BOCES Network Team,
Instructional Administrators,
Curriculum and Building Cabinets

Fall 2011-Spring 2012




Completed training
activities for inquiry teams

Develop an Communication Artifacts
implementation plan for | (meeting agendas, minutes,
ongoing and materials, guidance

collaborative review of documents, etc.)
student achievement
data by School-Based

inquiry Teams.

Documentation by Building
Principals exhibiting
creation and facilitation of
Inquiry Team proceedings

School/District calendars
reflective of assessment
administration, scoring and
timely review of
performance data.

Periodic Surveys of faculty
and evaluators to establish
evidence of knowledge and
application of new APPR

Superintendent of Schools, Fall 2011
Assistant Superintendents for
instruction, Building Principals,
BOCES Network Team,
Instructional Administrators,

Curriculum and Building Cabinets

'

Communication Artifacts
(meeting agendas, minutes,
materials, guidance
documents, etc.)

Train evaluators to
identify and assess
effective planning and
instruction that is
indicative of the use of
student assessment data | Evidence from observations
of lessons/units that

respond to data analysis

Observation/feedback notes
for principals and district
administrators show
evidence of data-informed
decision making

inquiry team meeting
notes/minutes indicate
activities and conversation
focused on analysis of
student achievement data
and responsive
planning/decision making

Superintendent of Schools, Summer-Fall 2011
Assistant Superintendents for
Instruction, Building Principals,
BOCES Network Team,

Iinstructional Administrators

=____.-=—-NSDC Standards Alignment
Context

¢ Learning Communities

e Leadership

e Resources
Process

e Data-Driven

e Research-Based

¢ Learning

e Collaboration

GCSD Professional Growth and Evaluation Domain
e [nstruction
e Assessment
e Professional Development




Content
o Equity

e Quality Teaching

Goal #2: Continue to support the integration of advance technology applications to improve
instruction, enhance student engagement and maximize learning in a 21° century classroom.

Objective 2.1: Train instructional staff in the application of instructional technologies (ELMOs,
projection systems, interactive whiteboards, interactive slates, Google Apps, etc.).

Essential Question: How can effective applications of instructional technologies enhance student
engagement, leaming and achievement?

presentation

Strategies/Activities
e Provide a variety of opportunities for staff to develop technology skills for instruction, communication, and

Provide opportunities for staff to develop instructional skills enhanced by use of technologies
Provide training in instructional tools such as: ELMOs, projection systems, interactive whiteboards, active

response systems, active slates, IPads, and Google Apps

e Provide staff with opportunity to learn current advancements in web-based technology resources (Web 2.0 and
3.0, media streaming, cloud computing, social networking, Wikis, blogs, simulations, open source, etc.)

Action Plan

Inputs

Evidence

Responsibility

Timeline

Successful and
consistent offerings
to accomplish
objective

Rates of participation in Model Schools,
District, BOCES and other programs for
training in advance technology
applications

Communication Artifacts (meeting
agendas, minutes, materials, guidance
documents, etc.)

Assistant Superintendent
for Instruction, Building
Principals, Instructional
Administrators, Chief
Technology Specialist,
Technology Liaisons,
Coordinator for Elem
Programs and Staff Dev.

2011-2012 School Year

Frequent
consultation with
site-based
Technology Liaisons
followed by turnkey
training and sharing
at grade level and
faculty meetings

Communication Artifacts (meeting
agendas, minutes, materials, guidance
documents, etc.)

Observation/feedback notes from
principals and instructional
administrators

Assistant Superintendent
for Instruction, Building
Principals, Instructional
Administrators, Chief
Technology Specialist,
Technology Liaison
Cabinet

Monthly (minimum)

Identify and share
exemplar uses of
technology for
instruction and
learning.

Inclusion of exemplar practices and
applications in curriculum
documents/maps

Documentation of support for peer
observations and modeling of
applications

Assistant Superintendent
for Instruction, Building
Principals, Instructional
Administrators, Chief
Technology Specialist,
Technology Liaison
Cabinet

Ongoing

Use of access and
usage data to identify
preferred
technologies

Building calendars for use sign out and
use of hardware

Observation/feedback notes from
principals and instructional
administrators

Assistant Superintendent
for Instruction, Building
Principals, Chief
Technology Specialist

2011-2012 School Year




System report tools (e.g.,
MyLearningPlan)

NSDC Standards Alignment

Context
e ' Resources

¢ Learning Communities

Process

e Research-Based

¢ Design
e Learning
Content

e Quality Teaching

e Instruction
e Assessment
e Communication

GCSD Professional Growth and Evaluation Domain

Objective 2.2: Train teachers, secretaries and administrators in the use of a new Student
management System acquired for 2012 and beyond.

Essential Question: How can web-based applications enhance the ease of access and effective use
and management student information/data?

systems

Strategies/Activities
o Provide a variety of opportunities for staff to develop the skills needed for effective use of new Student

Management System
¢ Provide administrators and clerical staff with necessary skills for technical and administrative management of new

e Develop supporting documentation and start-up guides to ease transition to new information applications

Action Plan

Inputs

Evidence

Responsibility

Timeline

Complete review and
selection process for
new Student

Management System

Final selection and initial transition
completed by start of 2011-12
school year

Assistant Superintendents
for Business and
Instruction, SMS Review
Committee consisting of
Building and
Assistant/House Principals,
Instructional Administrators,
Chief Technology
Specialist, Coordinator for
Elem Programs and Staff
Dev., Teachers and Clerical
Staff

2011-2012 School Year

Administrative and
technical trainings for
configuration of new
SMS for 2012-13

Communication Artifacts (meeting
agendas, minutes, materials,
guidance documents, etc.)

Observation/feedback notes from
Building and Assistant/House
Principals and Instructional
Administrators

Development of 2012-13 master
schedule

Assistant Superintendents
for Business and
Instruction, SMS Review
Committee

September, 2011- May,
2012




Required trainings for
utilization of systems by
clerical and teaching
staff

'

Communication Artifacts (meeting
agendas, minutes, materials,
guidance documents, etc.)

Completed trainings with
evaluations of efficacy and further
needs analyses

Assistant Superintendents
for Business and
instruction, SMS Review
Committee, Chief
Technology Specialist,
Technology Liaisons,
Technicians

Spring 2012

Frequent guided-work
sessions for sustained
training and support

Communication Artifacts (meeting
agendas, minutes, materials,
guidance documents, etc.)

Participation rates and frequent
assessment of needs

Assistant Superintendents
for Business and
Instruction, SMS Review
Committee, Chief
Technology Specialist,
Technology Liaisons,

Ongoing

Technicians
NSDC Standards Alignment GCSD Professional Growth and Evaluation Domain
Context ¢ Instruction
e Resources e Assessment
Process e Communication
e Data-Driven
Content

Goal #3: Ensure that all members of the Guilderland professional staff develop the skills,
knowledge and strategies to effectively implement curriculum and best instructional

practices.

Objective 3.1: Promote literacy development K-12 and in all content areas

Essential Question: How can reading and writing across the disciplines positively affect leaming and

achievement?

practices

Strategies/Activities
e Sustain long-term commitment to professional development in literacy via targeted learning of best instructional

Include Common Core literacy frameworks in curriculum maps for each discipline
Continue to support elementary teachers' administration and use of Fountas and Pinnel Benchmark Reading
Assessments and Leveled Literacy for Intervention for Rtl Progress Monitoring
¢ Continue to develop collaborative structures for literacy coaching at the elementary level (current pilot at LES).
Establish strong partnerships with higher education and research centers (e.g., Lesley University, Columbia,
University at Albany)
o Facilitate Curriculum Mapping with continued focus on workshop structures and alignment with Rtl plans, Common

Core Standards, curl

riculum calendars, etc.

o Explore digital portfolios as an additional tool for model reading and writing progress monitoring

Action Plan

Inputs

Evidence

Responsibility

Timeline

Revision of curriculum maps
for integration of Common

Core literacy frameworks into

content area maps

Revised curriculum maps and
documentation for
communication

Assistant Superintendent for
Instruction, Curriculum
Cabinets, Building
Principals, Instructional
Administrators

Summer-Fall 2011




Incremental planning and
implementation of Response-
to-Intervention frameworks for
secondary literacy and
reading instruction and
interventions

Completed Rtl for secondary
reading

Communication Artifacts
(meeting agendas, minutes,
materials, guidance
documents, etc.)

Rates of referrals for
Interventions at all tires

Documentation of intervention
plans

Student progress monitoring
data

Assistant Superintendent for
Instruction, Language Arts
Cabinet, FMS and GHS
Building Principals,
Instructional Administrators
for ELA and reading at FMS
and GHS

2011-2012 School Year

Further develop Performance
Plus database for analysis of
NYS and local assessment
data

Inclusion of 2011 NYS
Testing data for all GCSD
students

Inclusion and use of local
assessment data

Performance Plus reporting
tools for usage, analyses and
planning

Assistant Superintendent for
Instruction, Coordinator for
Elementary Programs,
Language Arts Cabinet,
Building Principals, Data
Coordinator

Summer-Fall 2011

Respond to new NYS and Assistant Superintendent for Ongoing
federal Accountability Instruction, ,
Measures and Student PD Committee(s), Building
Achievement Data Principals, Instructional
Administrators, School and
District Data Teams, Data
coordinator, BOCES
Network Team Consultants
Meeting Minutes Assistant Superintendent for Ongoing

Instruction, , Building
Principals, Instructional
Administrators

NSDC Standards Allgnment

Context

e Learning Communities

¢ Resources

Process
e Research-Based
e Design
s Learning
e Collaboration
Content

e Quality Teaching

GCSD Professional Growth and Evaluation Domain

¢ |nstruction

e Learning Environment

¢ Assessment




Objective 3.2: Content Area Development: Provide opportunities for staff to enhance their content
knowledge and learn appropriate teaching strategies based upon Common Core learning standards
and best practices in respective disciplines.

Essential Question: How can professional development strengthen content knowledge and pedagogy
of all content area teachers?

Strategies/Activities
¢ Content Area Development — Learning research-based instructional techniques to improve student achievement
in content areas
o Reading, Writing, and Language Arts approaches — Readers and Writers Workshop, Guided Reading and
Writing, Fountas and Pinnell, Book Clubs, etc.
Math, Science and Social Studies
Special Education including Speech and Language, OT, PT
Foreign Language
Counseling, Social Work, Guidance
Fine Arts including Music, Art, Drama
Physical Education and Health
Library, Media, and Instructional Technology
o Business Education, Technology Education, and Family and Consumer Science
e Through orientation and mentoring, provide knowledge of Guilderland programs and their relationship to NYS and
Common Core learning standards
o Provide mentoring to new teachers in using appropriate teaching strategies; help new teachers to become familiar
with expected instructional practices
o Provide PD to help staff design, use, evaluate, and revise instructional practices related to identified gap groups
and student need

O 0O 0 O0OO0O0O0

Action Plan

Inputs Evidence Responsibility Timeline
Provide responsive and | PD evaluation surveys to Assistant Superintendent for Summer 2011 (mandated
targeted professional measure participation rates and | Instruction, Building orientation for all new
development collegial sharing related to Principals, Instructional teachers)
opportunities in all content, student achievement Administrators, Coordinator
content areas and and learning standards. for Elementary Programs and Ongoing support and
specialties Staff dev., GEMS mentoring

My Learning Plan Surveys,
reports and Evaluations

Communication Artifacts
(meeting agendas, minutes,
materials, guidance
documents, feedback forms,

etc.)
Assess alignment of PD | MyLearningPlan Purpose Assistant Superintendent for Ongoing
offerings with identified reports Instruction, Building
needs (departments and Principals, Instructional
school) Administrators, Coordinator
for Elementary Programs and
Staff dev., Data Coordinator
Develop and implement | Communication Artifacts Assistant Superintendent for 2011-2012 School Year
protocols and (meeting agendas, minutes, Instruction, Building
procedures for data materials, guidance Principals, Instructional
informed planning for documents, feedback forms, Administrators, Data
professional etc.) Coordinator

development.




Observation/feedback notes
from Building and
Assistant/House Principals and
Instructional Administrators

Documented evidence of
concurrent planning by School-
Based Inquiry Teams for
needs-based professional
development

NSDC Standards Alignment
Context
¢ Learning Communities
s Resources

Process
e Research Based
e Design
s Learning
e Collaboration
Content
o Equity

e Quality Teaching

GCSD Professional Growth and Evaluation Domain
e |Instruction

Assessment

Learning Environment

Professionalism

Objective 3.3: Response to Intervention (Rtl) — Plan and implement Rtl model at secondary level
and for behavioral concerns. Prepare all staff for transition to a multi-tier model.

Essential Question: How can multi-tier intervention models are used to maximize efficacy of academic
and/or behavioral supports provided for struggling students?

Strategies/Activities
* Incremental Implementation comprehensive Rti plan for academic and behavioral interventions at the elementary

and secondary levels

Continue to research and/or develop required assessment tools and databases for Rtl process
Maintain an Rtl Advisory Council for research and development of comprehensive academic and behavioral

intervention plan

Complete secondary (MS and HS) Rtl planning process

Implement selected universal screening models. Professional development will be provided to ensure fidelity in

administration and effective use of data

Identify, create and/or improve progress monitoring assessments required for Rtl
e Provide PD to administrators, teachers and support staff on the use of positive behavior interventions that are

aligned with Rtl process

* Revise existing Rtl plan for reading at grades K-5 as determined by Rtl advisory team.

Action Plan

Inputs Evidence

Responsibility Timeline »

Extend to the secondary
level intervention
protocols, procedures
and evaluations used to
identify students in need
of academic and/or
behavioral interventions
with Rtl frameworks

secondary reading and behavior
Communication Artifacts (meeting
documents, feedback forms, etc.)

Student referral rates

Completed Rtl implementation plan for

agendas, minutes, materials, guidance

Assistant Superintendent Summer-Fall 2011
for Instruction, Building
Principals, Instructional
Administrators,
Coordinator for
Elementary Programs and
Staff Dev., Data
Coordinator, Rtl Advisory

Council,




Assistant Superintendent
for Instruction, Building
Principals, Instructional
Administrators,
Coordinator for

Communication Artifacts (meeting Spring 2012
agendas, minutes, materials, guidance

documents, feedback forms, etc.)

Prepare all school
leaders and faculty for
implementation of Rtl
protocols at the

secondary level and for | Surveys for understanding and further

behavior training needs Elementary Programs and )
Staff Dev., Data
Completed training with evaluation Coordinator
NSDC Standards Alignment GCSD Professional Growth and Evaluation Domain
Context e Instruction
¢ Learning Communities Assessment

e Resources
Process

e Data-Driven

o Research Based

Learning Environment
Professionalism

¢ Design

s Learning

s Collaboration
Content

o Equity

* Quality Teaching

Objective 3.4: Differentiated Instruction- Provide professional development to help staff design,
use, evaluate, and revise instructional techniques pertaining to differentiated instruction.

Essential Question: How can differentiated instructional practices improve student learning and
support our transition to a comprehensive response to intervention model?

Strategies/Activities
¢ Plan and implement PD programs designed to prepare staff to meet individual student needs through differentiated
instruction

e Build capacity and skill amongst staff via study groups, building teams, grade level teams, and department task
forces

e Construct tools and mechanisms for timely exchange of ideas, strategies and instructional applications to
individualize teaching through differentiated instruction

e Facilitate and support action research in differentiated instruction

Action Plan

Inputs

Evidence

Responsibility Timeline

Plan and implement
opportunities for
collaborative study of
differentiated
instructional practices
(study groups,
inservice, peer
observation, etc)

PD evaluation surveys to
measure participation rates
and collegial sharing related
to differentiated instruction

Inclusion of instructional
practices in common
curriculum documents/maps

Communication Artifacts
(meeting agendas, minutes,
materials, guidance
documents, feedback forms,
etc.)

Assistant Superintendent for
Instruction, Building and
Assistant/House Principals,
Instructional Administrators,
Professional Development
Committee, Curriculum Cabinets

2011-12 school year




Monitor through direct
observation the
correlation between
differentiated
instruction PD and
identified needs for
successful
implementation of Tier |
interventions

Communication Artifacts from
school Rtl teams (meeting
agendas, minutes, materials,
guidance documents,
feedback forms, etc.)

Observation/feedback notes
from Building and
Assistant/House Principals
and Instructional
Administrators

Further needs analyses

Assistant Superintendent for
Instruction, Coordinator for
Elementary Programs and Staff
Dev, Building and
assistant/House Principals,
Instructional Administrators

Ongoing

Develop list of
differentiated
instructional practices
to inform lesson
planning and Tier |
interventions.

Inclusion of instructional
practices in common
curriculum documents/maps

Assistant Superintendent for
instruction, Building Principals,
Coordinator for Elementary
Programs and Staff Dev
Instructional Administrators,
Curriculum Cabinets, Classroom
teachers

Fall, 2011

Context

e Leadership

e Resources
Process

e Data-Driven

¢ Design

e learning

¢ Collaboration
Content

e Equity

¢ Research Based

e Quality Teaching

NSDC Standards Alignment

¢ Learning Communities

Instruction

Learning Environment
Assessment
Communication

GCSD Professional Growth and Evaluation Domain

Objective 3.5: Collaborative Planning and instruction - Provide ongoing PD to instructional staff in
the practice of collaborative planning and teaching.

Essential Question: How can co-teaching provide a greater opportunity to capitalize on the unique,
diverse, and specialized knowledge, skills, and instructional practices of partner teachers?

time at all levels

Strategies/Activities
Further educate classroom and special education staff about the rationales for and benefits of co-teaching

e Build the skills and capacities for co-teaching via district-supported study groups, building teams, grade level teams,
and/ in-service opportunities

o Maximize effectiveness of collaborative teaching by conducting a thorough and comprehensive review of the use of

e Develop organizational structures and building scheduled to support collaborative planning and teaching

Action Plan

Responsibility

Inputs Evidence Timeline
Plan and implement opportunities for PD evaluation surveys to Assistant 2011-2012 School Year
collaborative study of differentiated measure participation rates Superintendent for
instructional practices (study groups, and collegial sharing related Instruction, Building




inservice, peer observation, etc)

to differentiated instruction

Communication Artifacts
{meeting agendas, minutes,

and Assistant/House
Principals, Coordinator
for Elementary
Programs and Staff

materials, guidance Dev., Special
.| documents, feedback forms, | Education Staff
etc.)
Conduct systemic review of the use of | Reporting by Building Assistant 2011-2012 School Year
time to maximize efficacy of student Principals and/or Instructional | Superintendent for

support systems and collaborative
instructional models. Regular
assessment of time allotted for
instruction, related support services,
collaborative and individual planning

administrators on use of time

Instruction, , Building
and Assistant/House
Principals, Coordinator
for Elementary
Programs and Staff
Dev, Special Education
Staff

Facilitate visitations of mixed level
teams to similar districts to learn of
other practices and plans for co-
teaching models.

> Hilton-Greece

> Pittsford

» West Seneca

» Orchard Park

Communication Artifacts
{meeting agendas, minutes,
materials, guidance
documents, feedback forms,
etc.)

Documentation from districts
including plans for special ed.
organizational structure

Assistant
Superintendent for
Instruction, Building
and Special Education
Administrators, Special
ed. teachers

Fall 2011

Develop special education expertise
for general education teachers via
training in:
e Education Law (Norlander —
Worona )
e Special Education Best
Practices
e Training in how to hold
meeting with parents
e Disabilities
e Classroom Management
Strategies
e Modifications/accommodations
what’s allowable before
considered special education
Promoting independency of our
learners

Communication Artifacts
{meeting agendas, minutes,
materials, guidance
documents, feedback forms,
etc.)

Reporting by Building
Principals and/or Instructional
administrators

PD evaluation surveys to
measture participation rates
and collegial sharing related
to differentiated instruction

Assistant
Superintendent for
Instruction, Building
and Special Education
Administrators, Special
ed. Teachers,
Instructional
Administrators,
Coordinator for
Elementary Programs
and Staff Dev, IST
Leaders

Fall 2011-Spring 2012

NSDC Standards Alignment

Context
e Learning Communities
e |eadership
e Resources

Instruction

Learning Environment
Assessment
Communication
Professionalism

GCSD Professional Growth and Evaluation Domain




Process

e Evaluation

e Research-Based

e Design

e Learning

e Collaboration
Content

o Equity

e Quality Teaching




Other Annual Professional Development Commitments

Goal: To continuously improve teaching and learning by being demonstrably competent
in knowledge of skills both in area of specialization and methods of teaching.

Objective: To induct, train and support new teachers.
e Time Performance
Strategy Activity (ies) Who Frame Measure
Secondary - HS, Teacher leaders, | Annually, Surveys
MS Workshops New teachers, each Principal & Supervisor
Language Arts Instructional summer Observations
Math Administrators, Form B Goals
summer New | 00N e,
Teacher Training Special Education
Standards/Best
Practices
ELL Students
Therapeutic Crisis
Intervention
Mentor/New GTA Mentor Ongoing Teacher Feedback,
Teacher Activities | Teachers Evaluations, Attendance
Mentor Program Classroom New Teachers Records
management GEMS Steering
instructional Committee
strategies
Violence
Prevention/ Training District Staff Several Evaluations,
Bullying New teachers times per Administrative Feedback
Awareness of Teaching year
Sexual Assistants
Harassment
Training
Department New Staff Ongoing Teacher
.T.:gg:;:ps[j:; i | meetings Elementary Feedback
; Elementary teacher leaders Surveys
on new curriculum, distri . .
g lstrlgt-WIde lnstrl_Jc_tlonaI
meetings Administrators
assessment at Buildi i
building and utiding meetings
C - Department
dlstrlc_:t wide meetings
EISRtEGR Individual
coaching by
Cooperative Summer . Required of all Summer Teac_hgr self-evaluation
Learning Coopgratlve new teachers, 2011 Administrator/Supervisor
Learning Level | teachers, through Evaluation
administrators school year




Objective: To use technology as a tool for curriculum development.

s . Performance
Activi Ti
Strategy ctivity (ies) Who me Frame Measure
Teacher projects
Workshops Teachers K-12 Ongoing Technology Liaison
Model Schools Meeting Minutes
Teacher and Teachers Teacher Feedback
TA Workshops Workshops 201112 Teacher Usage
on Technology Technology school year Student Proiects
Topics Liaisons !
Mobile Lab
Curriculum Workshops, Rubicon Atlas, , . .
Mapping Coaching Instructional Ongoing Curriculum Maps

Administrators

Objective: To meet the needs of diverse students in the classroom.

T . Performance
Strategy Activity (ies) Who Time Frame Measure
Crisis 3 sessions, K-12 teachers, Annually Teacher Feedback
Intervention afterschool teaching
Training workshop assistants
Spec. Ed staff

Workshop on Series of workshops | Social Workers, Ongoing VADIR Data, Teacher
Bullying on preventing Teachers Feedback
NCBI Training | bullying Olweus Trainers

Olweus Training

Workshops on Teachers,
Classroom effective strategies Teaching Fall/Winter Teacher Feedback,
Management for classroom Assistants 201112 Observations

management
Safe and Workshops, Assistant 2011-12 Meeting Minutes,
Respectful Meetings, speakers | Superintendent for Perception Surveys
Schools as needed Instruction




Objective: To support teaching and learning by integrating New York State
Learning Standards into curriculum and to address meaningful assessment.

from each building.

Superintendent For
Instruction,
Principals,
Teachers, Special
Education Teachers,
Data Coordinator

L . Performance
T Activity (ie wi :
Strategy ty (ies) ho Time Frame Measure
Summer Literacy | 2 workshops - 3 days Constltants, Annually each Teacher evaluation
Institute each for all new Authors, summer Participation counts
teachers, veteran Researchers
teachers and
administrators
Grade level, Meetings held monthly | Principals Monthly throughout Meeting minutes
department Teachers school year Curriculum Calendars
meetings on Teacher Leaders
standards, Instructional
assessments, Administrators
curriculum
mapping
Summer Summer work to align Teachers Annually each Projects, project
Curriculum curriculum with New summer dissemination, teacher
Projects York State learning self-evaluation
standards
Conferences - Teacher, administrator, | Teachers Ongoing Feedback, reports from
CASDA, Literacy | supervisor workshops Administrators teachers, administrators
Center, Capital Instructional and staff
Region BOCES, Administrators
state Teaching Assistants
|_organizations
Writing in Workshops for 3-5 Matt Glover, 2011-12 Teacher evaluation
Elementary teachers, special consultant
Grades education teachers
Writing in Middle | Workshop for grade 6, | Erica Denman, 2011-12 Teacher evaluations
Level 7, 8 & 9 teachers consultant
Curriculum Ongoing consultation District staff Ongoing Teacher usage
Mapping for staff Self evaluation
Administrator feedback
Rubicon Atlas
Software/Maps
Data Team Meeting with teams Assistant 2011-12 Data Performance




V1. MENTOR PLAN (G.E.M.S.)

GUILDERLAND CENTRAL SCHOOL DISTRICT
&
GUILDERLAND TEACHERS ASSOCIATION

Mentor Program 2011-12

“GEMS”

Guilderland
Educators
Mentoring for
Success



GUILDERLAND CENTRAL SCHOOL DISTRICT

“Empowering All Students to
Succeed in the 21* Century”

OPERATING PRINCIPLES

We will arrive on time, prepared, and participate fully.
We will listen with respect and with intent to understand.

We will support and take responsibility for group
decisions.

We will be open and honest.

We will operate with a clear purpose that aligns with our
mission and vision.

We will celebrate the positive.

We will nurture and develop leadership in others.




Mission Statement

The purpose of mentoring is to provide support and reflective guidance to
new teachers using a team approach. An effective mentor program needs
trust, confidentiality, non-judgmental interactions, and mutual respect. The
results of mentoring are more effective teaching, a collegial atmosphere that
encourages professional growth, celebration of success and providing a
comfortable transition of new teachers into the culture of the Guilderland

District.

Belief Statement

The Guilderland Teachers Association, in an effort to provide support and
reflective guidance to its new teachers, has developed a mentoring program. The
mentoring program employs a team approach which affords new teachers the
benefit of interacting with many colleagues of varied experiences, grade levels and
subject areas.

An effective mentor program needs trusting relationships in order to address
questions, needs, and concerns of new teachers. Through confidential,
nonjudgmental interaction, veteran professionals meet regularly with new teachers
to support their growth and development. This teacher generated mentor program
is conducted with the support of the administrative network.



Goals
The Mentors and Mentees at each school are encouraged to
meet as a group at least.once a month. The goals of the
Guilderland Educators Mentoring for Success are as
follows:

e Easing the transition of new teachers

e Creating a collegial atmosphere that encourages
professional growth

e (Celebrating successes
e Developing more effective teaching
e Establishing a trusting relationship to assimilate new

teachers into the cultural context of the Guilderland
School District



Program Roles and Responsibilities

DISTRICT-WIDE COORDINATOR:

» Veteran mentor teacher with a minimum of three years:mentoring experience
An active member of the GTA
Recommended by a building president or member of the GTA Executive Board
Recommended by another mentor
Appointed by the Representative Council

Expectations:
e Advocate for the mentor program at all levels

Attend mentor meetings periodically in various buildings

Coordinate training for mentors

Provide a professional role model

Facilitate ongoing reflection and discussion to revise or further develop the

mentor program

e Provide opportunities for the mentees to reflect on their mentee experience and to
share with other mentees

» Act as liaison among the mentor program and the district administrators, building
administrators, and/or Instructional Administrators

¢ Submit a yearly budget for the Mentor Program to Guilderland Teachers’
Association (GTA) Representative Council for approval

MENTOR:

* Tenured teacher
¢ Two Recommendations obtained from colleagues
® One recommendation from an administrator or supervisor

Characteristics of a Mentor:
o Effective communication and interpersonal skills
» Leadership qualities
» Organizational skills
» Positive attitude toward professional growth
o Enthusiasm
« Ability to see many different ways to accomplish a purpose or goal

Expectations:

¢ Confidentiality:
Establish a trusting relationship

¢ Availability to:
Provide support in a non-judgmental way
Attend meetings on a regular basis
Be accessible and approachable
Participate in training



e Guidance
Acquaint each mentee with the district and specific school’s culture
Model professional expectations and practices
Provide curriculum support
Foster collegial relationships and social dynamics

¢ Help with strategies to meet challenges

¢ Model Professionalism :
Encourage classroom visitations of colleagues’ classrooms as stated in
contract

o Celebrate successes

BUILDING MENTOR LIAISON ROLE:
 Schedule a meeting with the building principal by October 1* to:
* (Clarify membership of the program
= Share meeting schedule
= Share tentative agenda topics
» Schedule a meeting with the building principal and one building mentor by June
1* to discuss overall program evaluation
» Act as liaison to principal, mentors, mentees, and Advisory Team; meetings
scheduled at the discretion of the Mentor Liaison
» Explain, distribute and compile monthly and bi-annual program evaluations
¢ Serve on Advisory Team

ADMINISTRATORS:
o District Assistant Superintendent for Instruction
¢ Building Administrator/s
* Supervisor/s

Expectations:

* Value and trust the mentor program

* Encourage

e Veteran staff to participate as mentors

* Mentees to participate in mentor program

» Help mentees maintain balance among their classroom responsibilities and
extracurricular activities and other professional expectations

» Support professional development activities and support classroom visitations

¢ Write recommendations for potential mentors

e Meet at beginning and end of year with Mentor Liaison (or District-wide
Coordinator, as appropriate)

» Mentoring and evaluation are mutually exclusive (mentors do not evaluate)

e Respect confidentiality of mentoring program and discussions among mentors and
mentees



MENTOR ADVISORY TEAM:
The team will consist of:
¢ 1 Elementary Mentor Liaison per building
2 Middle School Mentor Liaisons
2 High School Mentor Liaisons

L]
e Assistant Superintendent for Instruction
e District-wide Mentor Coordinator
e 1 Supervisor
The Mentor Advisory Team with meet at the following times:
February and May To review program assessment forms
June Discuss training and forthcoming year planning

Other Mentor Advisory Team meetings will be added each school year as needed.

MENTEE:
Level I mentee (new to teaching)
e First year, newly hired probationary teacher
¢ Part-time, new to district
¢ Full-time temporary teachers for teachers on Leave of Absence (LOA)

Level II mentee (previous experience, full or part-time)
¢ New to district, previously tenured
e New to district, experienced but not tenured

Level III mentee (experienced GCSD teacher)
e New to grade level/subject area
e Second and third year probationary teacher
e New to building
¢ Returning fro extended LOA

Expectations:

¢ Regularly attend mentor meetings
Openly share successes and concerns
Arrive on time, prepared, and ready to participate
To listen with respect and with intent to understand
To be open and honest
Celebrate the positive
Nurture and develop leadership in self and others
Honor confidentiality
Understand the need to balance classroom responsibility and school wide
activities
e A visitation is strongly recommended the first year
e Have at least 2 visitations the second year
¢ Have at least 3 visitations the third year



Guilderland Teachers Association/Guilderland Central School District

Guilderland
ducators

Mentoring for

uccess

Appendix of Forms

1. Monthly Meeting Planning Worksheet for Mentors
2. Topics/Agenda Items for Staff Development & Mentor Training
3. Monthly Meeting Feedback Form for Mentors

4, Mentee Self-Assessment Form (yellow)
* Completed at January Mid-Year Evaluation
e Completed at May End-of-Year Evaluation

3 Mentor Self-Assessment Form (green)
e Completed at January Mid-Year Evaluation
¢ Completed at May End-of-Year Evaluation

6. Program Evaluation Form
e Completed at January Mid-Year Evaluation
e Completed at May End-of-Year Evaluation
e Results shared with District Mentor Advisory Team twice a year

Z. Mentor Teacher Application Form



Guilderland Teachers Association/Guilderland Central School District
Monthly Meeting Planning Worksheet for Mentors

Gitdertand School Year: 20 to 20
Educators
Mentoring for )
Success w ALWAYS REVIEW List of Proposed Topics/Agenda
Items for Staff Development & Mentor Training
Monthly Meeting Planning Worksheet Month:
Planned Discussions items: Review: Code of Conduct
@ Always Plan Time for Open Discussion Provide: Monthly Feedback Forms
1.
2.
3.
4.
5.

Suggestions for future meetings based on Monthly Feedback Forms:

Monthly Meeting Planning Worksheet Month:
Planned Discussions items: Review: Code of Conduct
@ Always Plan Time for Open Discussion Provide: Monthly Feedback Forms
1.
2.
3.
4.
5.

Suggestions for future meetings based on Monthly Feedback Forms:




Guilderland Teachers Association/Guilderland Central School District
Proposed Topics/Agenda Items for Staff Development & Mentor Training

Guilderland
Educators
Mentoring for
Success

SUGGESTED SUGGESTED SUGGESTED
Mentor Meetings Agenda Items Agenda ltems Agenda Items
Month District New Teacher Training Staff RECOMMENDED Elementary Middle School High School
Development Agenda Items Level Level Level
Jul/Aug Curriculum Training: Language Arts, Mentor Training:
Math, Social Studies, Science, Health ...
Staff Development NEW Staff: Special
Education, ESL, Sexual Harassment,
Orientation: District Evaluation Process,
Employee Assistance Program, Bus Tour
of District ... Mentor/Mentee
Other Staff Development: Brain Orientation:
Research, Cooperative Learning ...
Celebration! Welcome Lunch
Welcome Celebration!
EVERY MEETING Review: Code of Code of Code of Code of
Conduct Conduct Conduct Conduct
Provide: Monthly Feedback Feedback Feedback
Feedback Forms Forms Forms Forms
Discussions may include
issues related to:
¢« Managing classroom
issues;
*  Planning, organizing
instruction & other
professional
responsibilities;
¢ Using effective
teaching methods;
¢ Adjusting to the
teaching
environment;
«  Providing emotional/
moral/professional
support.
Sept District Welcome Back Breakfast & DISCUSS Feedback
Program Issues
Orientation to
Building/Logistics
Communicating w/
Colleagues
Communicating w/
Parents

Homework Policies

Obtaining instructional
materials & resources
Managing the Classroom




Open House

Oct

DISCUSS Feedback

Issues

Assessing students

Dealing w/ Individual
students’ needs/

Nov

DISCUSS Feedback

Issues

Review Evaluation

Process

Balancing
Classroom/Personal
Responsibilities

Dec

Celebration!

Jan

Discussion: Importance of
critical feedback,
suggestions

Mentor Self-Evaluation

Mentee Self-Evaluation

Mid-Yr Program
Evaluation

DISCUSS Feedback Issues

Feb

DISCUSS Feedback
Issues Reminder: Ways to
obtain professional
training, i.e.
workshops, afterschool
groups, etc.
Reminder: Visitation to
GCSD colleagues
Invitation to Curriculum
Teacher
Leaders to meet with
Mentees
Resources for ordering
supplies, etc

Mar

DISCUSS Feedback
Issues

Motivating Students
Best Practices

Time Management

Apr

DISCUSS Feedback
Issues

Placement process
End-of-Year Student
Records/assessments/
Folders

May

Discussion: Importance of
critical feedback,
suggestions

Mentor Self-Evaluation

Mentee Self-Evaluation

End/Yr Program

Evaluation

DISCUSS Feedback Issues

June

Celebration!




Guilderland Teachers Association/Guilderland Central School District

Guilderland Educators Mentoring for Success

Monthly Meeting Feedback Form

Guilderland School Year: 20 -20
ducators Month:
Mentoring for School:
uccess
Meeting Feedback... Topics for Future Meetings...

Thank you!



Guilderland Teachers Association/Guilderland Central School District

Mentee Self-Assessment Form

Guilderland Building: CJAES OGES OLES 0OPBE OWES OFMS [OGHS

Educators (Check any in which you work) School Year:20___ -20__

Mentoring for ' O January Mid-Year Evaluation
uccess O May End-of-Year Evaluation

Position: [ Classroom Teacher L1 Special Areas Teacher [ Other

ITama: O Mentee If you are a Mentee, check one:
1 First Year, New Teacher
O Second or Third Year, Probationary Teacher
O Temporary - LOA
O New, Part Time
O Experienced Teacher, New to District
O Experienced GCSD Teacher, New to Building/Grade/Subject Area
O Experienced GCSD Teacher, Returning from Extended LOA

Twice a year we ask for your feedback on our Mentoring Program to improve our effectiveness.
We also ask you to reflect upon your role and responsibilities as a Mentee. How are you doing?
Your responses will be CONFIDENTIAL. In keeping with our Mentoring Program code of conduct,
please respond honestly to the following self-assessment.

Self-Assessment of Your Role as a Mentee

Do l: (Circle One)

Never Seldom Sometimes Usually Always

Regularly attend Mentoring Program meetings 1 2 3 4 5

Openly share successes and concerns 1 2 3 4 5

Arrive on time, prepared, and ready to participate 1 2 3 4 5

Listen with respect and with intent to understand 1 2 3 4 5

Respond openly and honestly 1 2 3 4 5

Celebrate the positive 1 2 3 4 5

Nurture and develop leadership in self and others 1 2 3 4 5

Honor confidentiality 1 2 3 4 5

Understand the need to balance classroom 1 2 3 4 5

responsibilities and school-wide activities

Please share any other reflections...

Thank You (Mentee Form - Yellow)



Guilderland Teachers Association/Guilderland Central School District

Mentor Self-Assessment Form

Guilderland Building: DJAES OGES OLES 0OPBE OWES [IFMS [IGHS
ducators (Check any in which you work) School Year: 20 -20_

Mentoring for , O January Mid-Year Evaluation
uccess 0 May End-of-Year Evaluation

Position: [ Classroom Teacher [ Special Areas Teacher [ Other

Twice a year we ask for your feedback on our Mentoring Program to improve our effectiveness.
We also ask you to reflect upon your role and responsibilities as a Mentee. How are you doing?
Your responses will be CONFIDENTIAL. In keeping with our Mentoring Program code of conduct,
please respond honestly to the following self-assessment.

Self-Assessment of Your Role as a Mentor

Do I: (Circle One)

Never Seldom  Sometimes Usually Always

Regularly attend Mentoring Program meetings 1 2 3 4 5

Openly share successes and concerns 1 2 3 4 5

Arrive on time, prepared, and ready to participate 1 2 3 4 5

Listen with respect and with intent to understand 1 2 3 4 5

Respond openly and honestly 1 2 3 4 5

Celebrate the positive 1 2 3 4 5

Nurture and develop leadership in self and others 1 2 3 4 5

Honor confidentiality 1 2 3 4 5

Understand the need to balance classroom 1 2 3 4 5

responsibilities and school-wide activities

Please share any other reflections...

Thank you (Mentor Form - Green)



Guilderland Teachers Association/Guilderland Central School District

Program Evaluation Form

Guilderland Building: [JAES OGES DOLES OPBE OWES 0OFMS [GHS
Educators (Check any in which you work) School Year:20____ -20__
entoring for ' O January Mid-Year Evaluation
uccess O May End-of-Year Evaluation

Position: [ Classroom Teacher [J Special Areas Teacher [ Other

lama: 0O Mentee If you are a Mentee, check one:
O First Year, New Teacher
O Second or Third Year, Probationary Teacher
[J Temporary - LOA
0 New, Part Time
O Experienced Teacher, New to District
O Experienced GCSD Teacher, New to Building/Grade/Subject Area
[J Experienced GCSD Teacher, Returning from Extended LOA

ITama: 0O Mentor

Twice a year we ask for your feedback on our Mentoring. We need your help. The Mentor and Mentee reflections
are very important part of the on-going development of an effective program. Please complete this form, sharing
your commients, concerns, compliments or any suggestions.

How well do you believe the Guilderland Educators Mentoring for Success Program met these goals?
(Circle One)

Never Seldom  Sometimes Usually Always

Eased the transition of new teachers 1 2 3 4

Created a collegial atmosphere that encouraged professional 1 2 3 4
growth

Celebrated successes 1 2 3 4

Developed more effective teaching practices 1 2 3 4

Established a trusting relationship and assimilated new 1 2 3 4
teachers into the cultural context of the Guilderland School
District

Briefly respond to the following:

5
5

Mentoring Program — Areas of Strength: Mentoring Program — Areas for Growth/Change:

Program Evaluation = Evolution = Change over Time  Help us make our Program Evolve!
& Return to your Building Mentor Liaison within 3 days.

Thank you




Guilderland Teachers Association/Guilderland Central School District

Guilderland

ducators
Mentoring for . .

uccess Mentor Teacher Application
Name: School Year: 20 - 20
Building: Grade Level: Subject:

Are you a tenured teacher? O Yes 3 No

I am interested in becoming a mentor teacher because

I would be a good mentor because

Each perspective Mentor candidate must submit:
#* a letter of recommendation from an Administrator or Supervisor
% a letter of recommendation from 2 colleagues who are GTA members
# Send to Mentor Coordinator, by June 1
¥ Can attend summer training in August.

Characteristics of a Mentor:
Effective communication & interpersonal skills
Leadership qualities
Organizational skills
Positive attitude towards professional growth
Enthusiasm
Ability to see many different ways to accomplish a purpose or goal




VIl. Annual Professional Performance Review

Evaluation ,

Individuals

Professional development is an essential part of the Form B Annual Professional Development
Conference. Each teacher meets with an administrator or supervisor annually to dialogue and
self-reflect on goals set for the year related to professional growth. This shared discussion is
captured in a narrative. Goals for the next year are set at that conference. Goals are related to
district priorities, the principles of effective teaching, NYS learning standards and individual
areas of development. Teachers and administrators sign the document when it is completed.

Programs/Training/Ilnservice

An Inservice/Staff Development District Team is composed of teacher representatives from
each building chosen by the Guilderland Teachers' Association. This group meets monthly to
approve inservice activities submitted by teachers, approve course offerings, conduct a yearly
needs assessment regarding staff development, and disseminate staff development
opportunities such as:

BOCES Inservice Workshops Travel, grants

Teacher Center Offerings Participation in Student Teacher
Model Schools Courses Programs

VISTA Workshops Teacher Research Projects
Guilderland Workshops Curriculum Work

New York State Education Professional Committee Work
Department training Visitations to Schools

Parent Education Programs Publishing in Professional Journals
NYSUT Effective Teaching Courses Presenting at Conferences
Literature Connection Leadership of clubs, sports, activities

For measuring the effects of professional development activities the district analyzes:
1. Participant reactions
Questionnaires offer immediate feedback from participants on a particular workshop, the
presenter, time/location and suitability of time/topic to the teacher’'s needs.

2. Participants learning
This is a measure of the knowledge, skills and new attitudes learned by participants. It
can be measured by classroom observation by principals or Instructional Administrators,
or conferences.

3. Student learning
The goal of professional development is the improvement of student learning. Teachers
are reflective on student progress and learning. Measures of student learning may
include portfolios, test results, informal assessments, observations, marks, projects,
research, art, etc. In addition to these cognitive indicators, affective (attitudes) and
psychomotor (skills, behaviors), must also be considered. For example, assessment of
student attitudes, attendance, behavior referrals, homework/activity completion, school
activity participation and classroom behavior may be used to evaluate a professional
development activity related to Safe Schools.



GUILDERLAND CENTRAL SCHOOL DISTRICT
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Teacher Evaluation and Professional Growth Committee

Facilitators - Nancy Andress, Assistant Superintendent for Instruction

Chris Claus, High School Reading Teacher, GTA President
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Pine Bush Principal

High School Special Education Administrator

Middle School Science Teacher

High School English Teacher
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Middle School Supervisor Math & Science

Middle School Social Studies Teacher

Middle School Principal

Assistant Superintendent for Human Resources

Altamont Grade 3 Teacher
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l. Purpose/Overview

The primary purposes of the Guilderland Central School District's Teacher Evaluation System
are improvement and maintenance of quality professional performance, as well as promotion of
Guilderland’s priorities and core values. Evaluation is both a means and an end. As a means it
is a process of communication, personal support, adjustment and growth for both the individual
and the organization. As an end,'it represents the basis for retention, improvement, promotion
and dismissal of personnel.

The evaluation of teaching will:

1. Aid the individual teacher to grow professionally

2. Set high standards for the teaching profession

3. Raise the quality of teaching and learning for all students.

Evaluation is a process, not an event. It is an activity which is conducted with teachers.

The Guilderland Teacher Evaluation System is based on five classroom teacher domains,
associated performance standards, and performance indicators.

Drs. Barrie Bennett and Carol Rolheiser in Beyond Monet, the Artful Science of Instructional
Integration, comment on research into good teaching (p. 22):

What connection can you make between a teacher’s instructional
repertoire, creativity, expertise, and student learning? If someone asked
you to identify the factor that most clearly explains increases in student
achievement what factor would you share?

Research shows that teacher knowledge about the teaching and learning
process (content knowledge and process knowledge) is the most
powerful predictor of student success (Marzano, 1998; Greenwald,
Hedges, Laine, 1996). That same research reports that spending money
on teacher learning is the best investment in terms of student learning.

Darling-Hammond (1998) reports on a number of studies in the area of
what makes a difference in student learning. She writes:

We also know that expert teachers use knowledge about children and
their learning to fashion lessons that connect ideas to students’
experiences. They create a wide variety of learning opportunities that
make subject matter come alive for young people who learn in
different ways. They know how to support students’ continuing
development and motivation to achieve, while creating incremental
steps that help students progress toward more complicated ideas and
performances (p. 7).

She adds:

What teachers know and can do makes the crucial difference in what
children learn. And the ways school systems organize their work makes a
big difference in what teachers can accomplish (p. 12).



The unequivocal implication is that we will improve learning when we collectively, intelligently,
and creatively focus our efforts on improving the teaching and learning process. The more we
understand about the learner, the more we understand about meaningful and responsible
assessment and evaluation, the more we understand about what is to be learned, the more we
understand about the instructional processes, and the more we understand about collectively
acting on what we understand, then the more likely we are to make a difference. Teaching is a
complex and creative undertaking.

!

Three-Tiered System for Performance Responsibilities

Domains Broad categories or placeholders for
classifying teacher standards
Performance Basic duties the teacher performs to

meet job expectations successfully

Standards

Examples of observable behaviors
characteristic of the successful
performance of job standards

Performance
| Indicators

As James H. Stronge and Pamela D. Tucker write in Handbook on Teacher Evaluation, there
are three key elements of a constructive climate for teacher evaluation

* communication
= involving teachers in the design of the system
= sharing format
= offering ongoing, systematic training for teachers and evaluators
« commitment
= district leadership, administrators, Instructional Administrators and
teachers are committed to establishing teaching excellence as a
top priority
= resources and time support the evaluation
+ collaboration
= administrator-teacher collaboration is the means to maintain trust in the
evaluation process
= there is a sense of ownership of all participants

Together these elements result in meaningful professional dialogue about quality teaching and
learning.



Il. Annual Evaluation of Teachers/Educational Specialists

GUILDERLAND CENTRAL SCHOOL DISTRICT

Data Collection

Procedure Form Evaluator Date
Non Tenured* Formal observation 3-5 A Principal/ Varied
times for each Supervisor
probationary year. This
may be direct or indirect.
Non Tenured* Performance Summary C Principal/ December,
and optional for | 3 times per year. Supervisor March, June
Tenured
Tenured Formal observation one A Principal/ Annually
time per year. This may Supervisor
be direct or indirect.
All Teachers Summative Evaluation B Principal/ Annually
with rubric Supervisor

*Non Tenured includes probationary, temporary and part time.




lll. Teacher Domains
This system is based on a performance assessment rubric in order to make fair judgments in
evaluating teachers. The rubric is built on:

« domains - areas of responsibility

« performance standards - job responsibilities
+ performance indicators - sample behaviors

Definitions of Classroom Teacher Domains

Domain Definition

Instruction Instruction is an ongoing and reflective process for
facilitating the acquisition of knowledge, skills, and
understanding. This domain encompasses both organizing
for instruction and delivery of instruction. The major
standards include planning and implementing a variety of
activities consistent with instructional objectives and
selecting instructional methods compatible with student
abilities and learning styles.

Learning Learning Environment reflects the development and
Environment effective use of resources, routines, and procedures that
support a positive classroom climate and promote student
learning. This domain includes the teacher’'s standards for
planning and demonstrating effective routines and
procedures that create a safe, organized, and productive
learning environment.

Assessment Assessment is the process of systematically gathering,
reporting, and using a variety of data in an unbiased and
consistent manner to measure and improve student
performance. This domain includes the standards for
conducting evaluation and providing feedback to students
that encourages student progress and measures student
achievement.

Communication | The Communication domain includes the standards for
effective teacher communication within the classroom and
between the classroom and others, as well as the standard
for encouraging parent and community involvement.

Professionalism | The Professionalism domain defines the standards for
demonstrating a commitment to professional growth and for
complying with district policies and procedures.




GUILDERLAND CENTRAL SCHOOL DISTRICT
IV. Performance Standards

Instruction

I-1: The teacher demonstrates current and accurate knowledge of subject matter in the
curriculum and continually updates curriculum materials.

I-2:  The teacher plans instruction to achieve desired student learning objectives that reflect
the curriculum.

I-3:  The teacher recognizes and plans for learning differences and adapts instruction to meet
a variety of learners.

I-4: The teacher integrates technology and/or other resources compatible with students’
needs and abilities that support the curriculum.

I-5: The teacher links present instruction with past and future learning experiences, and real
world experiences/applications and/or other subject areas.

I-6: The teacher uses a variety of instructional strategies that promote student learning.

Learning Environment

L-1:  The teacher communicates and maintains expectations about behavior, classroom
procedures, and academic achievement in a constructive manner.

L-2:  The teacher utilizes instructional time and resources to increase student learning.

L-3: The teacher demonstrates and models respect toward students and others.

L-4:  The teacher organizes the classroom to ensure a safe academic and physical learning
environment.

Assessment

A-1.  The teacher provides ongoing and culminating assessment, both formal and informal, to
measure student performance.

A-2:  The teacher provides ongoing and timely feedback to encourage student progress.

A-3:  The teacher uses assessment results to make both daily and long-range instructional
decisions.

Communication

C-1: The teacher uses clear and precise language in oral and written communication.

C-2: The teacher initiates and maintains timely communication with parents/guardians,
colleagues, and administrators concerning student progress or problems.

C-3: The teacher works collaboratively with families and community resources to support the
success of a diverse student population.

Professionalism

P-1: The teacher demonstrates professional behavior in demeanor, appearance and serves
as a positive role model.

P-2: The teacher applies strategies learned from professional development.

P-3: The teacher contributes to the overall school climate by supporting school goals and
initiatives.



V. Performance Indicators

Instruction
I-1:  The teacher demonstrates current and accurate knowledge of subject matter in

the curriculum and continually updates curriculum materials.

» The teacher bases instruction on goals that reflect high expectations,
understanding of the subject, and the importance of learning.

+ The teacher links objectives for instruction to prior student learning.

» The teacher exhibits knowledge and demonstrates skills relevant to the subject
area(s) taught.

» The teacher demonstrates an ability to make topics and activities meaningful and
relevant to student learning.

» The teacher exhibits/demonstrates an understanding of technology skills
appropriate for the grade level/subject matter.

I-2:  The teacher plans instruction to achieve desired student learning objectives that
reflect the curriculum.

+ The teacher demonstrates the ability to engage and maintain student attention
and interest.

« The teacher selects student objectives for lessons consistent with district
guidelines and the curriculum.

» The teacher selects learning activities for lessons consistent with
curriculum and student needs.

« The teacher plans purposeful assignments for substitute teachers,
teaching assistants, preservice teachers, and others to support student
learning.

« The teacher develops lesson plans that are clear, logical, engaging and
sequential.

« The teacher’s organizational structure assists students in planning,
organizing, and preparing for assignments, long-range projects, and tests.

I-3:  The teacher recognizes and plans for learning differences and adapts instruction
to meet a variety of learners.

» The teacher demonstrates sensitivity, respect, and responsiveness for individual,
cultural, religious, and racial differences within the classroom.

» The teacher works with special education teachers to implement IEPs and
Section 504 plans for identified students.

« The teacher identifies and plans for the instructional and developmental needs of
all students, including remedial, and high achievers.

» The teacher selects material and media that recognizes a variety of learning
styles within a classroom.

» The teacher demonstrates an ability to evaluate, reflect and refine existing
materials and to create new materials when necessary.

I-4:  The teacher integrates technology and/or other resources compatible with
students’ needs and abilities that support the curriculum.

» The teacher selects a variety of materials and media that support the curriculum.

« The teacher integrates available technology into the curriculum.

» The teacher selects resources including outside personnel that offer added
dimensions to the curriculum.

I-5:  The teacher links present instruction with past and future learning experiences,
and real world experiences/applications and/or other subject areas.

» The teacher links current objectives with prior student learning.

+ The teacher solicits comments, questions, examples, demonstrations, and other
contributions from students throughout the lesson.



I-6:  The teacher uses a variety of instructional strategies that promote student
learning.
» The teacher communicates clear performance expectations for student learning.
» The teacher uses a variety of teaching strategies (e.g., cooperative learning,
inquiry, lecture, discussion, problem-based learning).
» The teacher uses questioning strategies effectively.
» The teacher checks for understanding and modifies instruction accordingly.
+ The teacher summarizes and reviews major concepts from the lessons.

Learning Environment
L-1: The teacher communicates and maintains expectations about behavior,
classroom procedures, and academic achievement in a constructive manner.
« The teacher communicates academic and behavioral expectations to students
and parents in a clear, concise, and reasonable manner.
» The teacher manages student behavior and provides feedback in a constructive
manner to students and parents.
» The teacher responds in a timely manner to concerns regarding students.
L-2: The teacher utilizes instructional time and resources to increase student learning.
» The teacher establishes and utilizes effective routines and procedures.
« The teacher has all materials readily available to allow for a smooth flow of
instruction.
» The teacher structures transitions in an efficient and constructive manner.
L-3: The teacher demonstrates and models respect toward students and others.
» The teacher is respectful of students, families, colleagues, and others.
» The teacher models fairness, courtesy, respect, and active listening toward
students and others.
» The teacher models concern for students’ emotional and physical well-being.
L-4: The teacher organizes the classroom to ensure a safe academic and physical
learning environment.
« The teacher creates a physical setting that promotes learning and minimizes
disruption.
* The teacher creates a learning environment that encourages student
participation, inquiry, and risk-taking.
+ The teacher arranges and adapts the classroom setting to accommodate
individual and group learning needs.

Assessment
A-1: The teacher provides ongoing and culminating assessment, both formal and
informal, to measure student performance.
* The teacher assesses student performance based on instructional objectives.
« The teacher continuously monitors student progress before, during, and
after instruction through frequent and systematic assessment.
« The teacher demonstrates competence in the use of appropriate grading
and scoring practices in recording student achievement.
» The teacher uses multiple assessment strategies including teacher-made,
criterion-referenced, and standardized tests.
» The teacher uses oral, non-verbal, and written forms of assessment to
measure student performance.
« The teacher includes information on student participation, performance,
and/or products in assessment.



A-2: The teacher provides ongoing and timely feedback to encourage student
progress.

« The teacher provides prompt feedback to help students monitor and improve
their performance.

» The teacher provides meaningful and timely feedback to students and
parents about performance and progress.

» The teacher communicates and collaborates with colleagues in order to
improve student performance.

» The teacher collects sufficient assessment data to support accurate reporting
of student progress.

» The teacher gives performance feedback to students before, during, and after
instruction.

A-3: The teacher uses assessment results to make both daily and long-range
instructional decisions.

« The teacher uses results of a variety of formal and informal assessments to
plan, monitor, and modify instruction as needed.

» The teacher uses a variety of assessments to monitor and modify
instructional content and strategies.

» The teacher uses student assessment data to identify individual and group
learning needs.

Communication

C-1: The teacher uses clear and precise language in oral and written
communication.

» The teacher uses standard English grammar when communicating with
students.

« The teacher uses precise language, acceptable oral expression, and written
communication.

» The teacher explains concepts and lesson content to students in a logical,
sequential, and appropriate manner.

« The teacher gives clear and appropriate directions.

» The teacher models various effective communication strategies for conveying
ideas and information for a variety of learning styles.

» The teacher emphasizes major points of concern by using techniques such
as repetition and verbal or non-verbal cues.

« The teacher actively listens and responds in a constructive manner.

C-2: The teacher initiates and maintains timely communication with
parents/guardians, colleagues, and administrators concerning student
progress or problems.

» The teacher communicates in a positive and congenial manner.

« The teacher works with school staff and other service providers to reach
educational decisions that enhance student learning.

» The teacher adheres to school district policies regarding communication of
student information.

« The teacher communicates concerns and problems in a constructive manner
maintaining confidentiality as appropriate.

C-3: The teacher works collaboratively with families and community resources to
support the success of a diverse student population.
» The teacher shares major instructional goals and classroom expectations with
parents.



» The teacher establishes and maintains multiple modes of communication
between school and home.

« The teacher initiates communication and responds to parents or guardians
concerning student progress or problems in a timely manner.

« The teacher forges partnerships and offers strategies for families to assist in
their children’s education. '

» The teacher uses community resources to enhance student learning and
works with the community members.

Professionalism

P-1:

The teacher demonstrates professional behavior in demeanor, appearance and
serves as a positive role model.

» The teacher maintains a professional demeanor and appearance.

» The teacher carries out responsibilities in accordance with established
policies, practices, and regulation in a timely manner.

« The teacher adheres to professional standards.

The teacher applies strategies learned from professional development.

« The teacher uses self-assessment and evaluation feedback to improve
performance.

» The teacher participates in appropriate professional growth activities (e.g.,
committees, course work, workshops, conferences) consistent with personal
growth and district identified needs.

« The teacher explores and applies knowledge and information about effective
methods.

The teacher contributes to the overall school climate by supporting school
goals and initiatives.

« The teacher builds professional relationships with colleagues that foster
increased student learning.

» The teacher shares teaching methods, materials, research, and insights with
colleagues.

« The teacher serves on school and/or district committees and supports school
activities.

« The teacher supports the vision, mission, and goals of the school and district
and supports community initiatives if appropriate.

« The teacher contributes to the profession by serving as a mentor, peer coach,
and/or supervisor to pre-service teachers or interns.



GUILDERLAND CENTRAL SCHOOL DISTRICT

VI. Classroom Teacher -
5 Domains
Performance Appraisal Rubric



Classroom Teacher - 5 Domains: Instruction

Exemplary

*Proficient

Needs Improvement

Unsatisfactory

In addition, the teacher seeks and
exhibits a high level of knowledge
of the subject(s) taught. Teacher

The teacher
demonstrates current
and accurate

The teacher lacks
comprehensive
knowledge of the

The teacher lacks
knowiedge of the
subject area and

I-1 | continually updates curriculum knowledge of subject subject(s) taught or does not sta
materials and reflects upon the matter in the curriculum | does not stay updated current or foI)Ilow
effectiveness of their application and continually updates | with changes in the the curriculum
in an instructional setting. curriculum materials. subject area. )
in addition, the teacher effectively .
plans instruction and capitalizes ;E\i'tseiancs':ﬁ:cetfize: ttlzely The teacher The teacher fails

|2 |on student interests and needs to achieve desired student inconsistently plans to plan instruction
achieve the desired student learning objectives that instruction to support that reflects the
learning objectives that refiect the reflect the curriculum students’ success. curriculum.
curriculum. )

The teacher recognizes
in addition, the teacher and plans for learning The teacher does
demonstrates awareness, differences and adapts The teacher not differentiate
sensitivity, and knowledge in instruction to meet a inconsistently makes instruction and/or

I-3 | responding to individual student variety of learners. acCOmmo dat);on s for does not make
needs. Lessons consistently Lesson plans student needs appropriate
reflect differentiated instructional | demonstrate an ) accommodations
approaches. understanding of LE.P.s for students.

and 504 plans.
The teacher does
. not use materials,
in addition, the teacher identifies, ;I'ellizeoalgger ;::i‘;g:a;f:er The teacher minimally technology, and
modifies, and creates instructional resource syc ompatible uses technology and/or | resources to

I-4 | materials which often integrate with students’ needs materials and/or other support students
technology to support st|udent and abilities that resgurces to support accessing and
learning and the curriculum. . student learning. succeeding in

support the curriculum. learning the
curriculum.
. The teacher does
" . The teacher links The teacher makes
!n addition, the teachgr actlvgly present instruction with | superficial connections not makg .
involves the students in making students’ prior to prior student connections with

I-5 | connections with prior knowledge, knowledge knowledae and other
experiences, and/or other subject experienc e,s and/or experi engc es and/or zxperiences,
areas ’ . nowledge or

other subject areas. other subject areas. subject areas.
The teacher facilitates
student learning
In addition, the teacher employs a g::::t?:n?rf\f; ctive use of The teacher lacks ;r::I;eg:Cieartes
variety of instructional strategies P s . ;
. . organization, variety in the from a single

I-6 | and consistently applies student- f instructional instructional
centered learning activities (e.g., performance instructiona na
cooperative learning). gxpectatlons, and approaches used. strategy (e.g.,

implementation of a lecture).

variety of instructional
strategies.

* It is expected that teachers are proficient in their professional performance.

Rev. March 2006




Classroom Teacher - 5 Domains: Learning Environment

Exemplary

*Proficient

Needs Improvement

Unsatisfactory

L-1

In addition, the students are
involved in the creation of
classroom expectations and
the enforcement of classroom
rules. Teacher consistently
revisits classroom
expectations and rules. The
teacher uses strategies to
anticipate and circumvent
disruptions.

The teacher manages
student behavior
through clearly
communicated
expectations and
equitable and
consistent responses
to student actions.

The teacher does not
consistently manage
student behavior and
demonstrate variable
responses to student
actions.
Expectations are not
clearly
communicated.

The teacher is not
in control of the
classroom.
Expectations are
unclear.
Students are not
engaged in the
lesson.

In addition, seamless
transitions maximize student
learning. Students accomplish
classroom routines and
procedures independently.

The teacher
effectively uses
classroom time for
achieving student
learning objectives
and transitions
quickly between
activities. Routines &
procedures are
evident in the
classroom.
Resources are readily
available.

The teacher is
inconsistent with use
of time for student
learning objectives.
Teacher slowly
transitions between
activities. There is
little evidence of
routines &
procedures.

The teacher loses
time in transitions
and/or does not
have the
materials needed
for instruction.

In addition, the teacher
responds to students with
respect even in difficult
situations. The teacher looks
for win-win solutions in conflict
situations.

The teacher
demonstrates and
models respect
toward students and
others. The teacher
treats all students
equally and fairly.

The teacher
inconsistently
demonstrates high
levels of respect
towards
students/individuals.
Teacher is
confrontational with
students.

The teacher
displays a
preference for
some students/
individuals.

L-4

In addition, it is evident that
students are comfortable
taking risks & challenges. The
teacher organizes the learning
environment to optimize a safe
and orderly classroom.

The teacher
organizes the
classroom to ensure
a physically &
emotionally safe
learning environment.
Flexible classroom
structures encourage
cooperative learning.

The classroom layout
and procedures may
impact the safety of
students.

The teacher fails
to recognize
and/or address
safety concerns
in the classroom.
Teasing &
bullying situations
are not
addressed.

* It is expected that teachers are proficient in their professional performance.




Classroom Teacher - 5 Domains: Assessment

Exemplary *Proficient Needs Improvement | Unsatisfactory
In addition. the teacher The tt_eacher provides The teacher
X ongoing and . irregularly
integrates assessment and s D The teacher relies on
. . . culminating - assesses student
instruction to provide a assessment. both a limited number of erformance
A-1 | variety or formal and formal and i;lformal assessment formats 2 nd/or uses
informal assessments that ’ to measure student ; ;
. to measure and inappropriate
measure and improve . tudent performance.
student performance. improve studen assessment
performance. measures.
In addition, the teacher The teacher provides . The teacher
offers instructional specific ongoing and ;Ir-:;irt\zias(:gﬁtr g:ovndes offers little
A-2 | remediation and suggestions | timely feedback to untimelv feedback on feedback on
for students to continue to encourage student stude nty erformance student
excel. progress. P ~_| performance.
The teacher uses The teacher The teacher does
In addition, the teacher ongoing and minimally or not show
routinely incorporates culminating inconsistently uses evidence of using
A-3 | student self-assessment and | assessment to make | assessment data to assessment data

goal setting as part of the
instructional process.

both daily and long-
range instructional
decisions.

inform and modify
content and
approaches.

to inform
instructional
decision making.

* it is expected that teachers are proficient in their professional performance.



Classroom Teacher - 5 Domains: Communication

Exemplary

*Proficient

Needs Improvement

Unsatisfactory

In addition, the teacher uses
precise and persuasive
language to facilitate open

The teacher uses
clear language in oral
and written

The teacher
inconsistently models
standard English in

The teacher does
not model
standard English

C-1 | communication and communication. oral and written in oral and written
demonstrates active listening communication (e.g., | communication
in order to convey ideas and grammar and (e.g., grammar
information. diction). and diction).
In addition, the teacher The teacher initiates | The teacher The teacher
actively maintains open and maintains timely | inconsistently rarely or
communication with all communication with | responds or initiates | inappropriately
stakeholders , including parents/guardians, communication with communicates
c-2 parents and support colleagues, and parents/guardians, with others about
personnel who work to administrators colleagues and student progress
ensure student success. concerning student administrators or concerns.
progress or regarding student
problems. progress or
concerns.
In addition, the teacher The teacher works The teacher The teacher does
develops and maintains collaboratively with inconsistently works | not work with
comprehensive and families and with families and/or families and/or
C-3 integrated partnerships that | community resources | community resources | the community to
benefit the diverse needs of | to support the to support the support the

the student population.

success of a diverse
student population.

success of a diverse
population.

success of a
diverse student
population.

* It is expected that teachers are proficient in their professional performance.




Classroom Teacher - 5 Domains: Communication

Exemplary

*Proficient

Needs Improvement

Unsatisfactory

In addition, the teacher

The teacher

The teacher does not

: demonstrates . The teacher is
con_s!stently serves as a professional behavior consistently unprofessional in
P-1 positive role model and in demeanor demonstrate appearance, word
fs:rp(?t?]retfsthe professionalism appearance, and g;ﬁ:\?ﬁ; :)nal and/or action.
) communication. )
i The teacher does not | The teacher
Ian aﬁgétl?Zh;Z?ste::SesLares The teacher applies consistently use rarely participates
p.2 w?tFr)m otr’mers strat'e a8 strategies learned strategies presented | in professional
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